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~ Why do we document children?

Documentation Is a tool to make
visible what we have learned, and
the learning processes of the

children
What and how are they learning
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can use to help us see the process
of learning as the teacher



documenting children?

- It is important tounderstand, monitor and have
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- It supports our ideas for planningnce we know what
the children are interested in learning about
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average anall children will develop at their own pace

- Our program mussupport children at all levels to
develop through the experiences we provide



~——How else can we use documentation

Examples of children's work and written reflections
on the processes in which the children are engagec
can bedisplayed in predominant parental areas

- The documentseveal how the childrerplanned,
carried out, anccompleted the displayed work

- This allows us teducate parents on the importance
of playto development of their children

Reference:

The Contribution of Documentation to the Quality of Early Childhood
Education,LilianG. Katz and Sylvia C. Chard



= Challenges

U It can be time consuming

U It can be boring and repetitive

U It can be hard to know what
to write to make It interesting

U It can be hard to be creative




Ways to document:

( Photos
G}Ieos @tten




Story telling

Introduction

A\

Body of the Story
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A\

Conclusion

\

A\




mm/

WDAGDS ¢KS t AOGdzN
LG Aa DIf & anhoidvitideSof children.

C Children's games and play are stories
to be told.

C You need tacapture the reader
from the very first line, and
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Vriting a story that whigive
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Riley spent 10 minutes or so working on this colourful
drawing. As he selected each colour, he would inform me of
his choice, “Manda, blue.” “Manda, yellow?” “It’s orange,”
I explained. “Hey, this one?” “Pink,” I informed Riley. He
repeated the word as he started to draw. “Manda, green.”

Riley was having difficulties with one of the retractable
crayons. He was winding the knob in the wrong direction
and asked Zac for assistance, “Hey Zac, up.” “Do you want
me to put it up?” Zac asked. “Yes, not working!” Riley
responded. Zac wound the knob until the crayon appeared.
“There it is,” Riley exclaimed and happily took the crayon
from Zac. and continued drawing.







